references were ordered with regard to the authors and year of publication. During this step, each reference was checked for spelling of the author names and general correctness of the record. If for example one book was referenced by several authors, but the references contain different editions, this was coded as one book. This applied to translations, too. For example the "Vigotsky, L. S. (1979) . El desarrollo de los procesas psicológicos superiores. Barcelona: Grijalbo." was identified as the Spanish version of " Vygotsky, L. S. (1978) . Mind in society: The development of higher mental processes. Cambridge, MA: Harvard University Press." As a second step, all references that appeared only within one single line in the list, were deleted. In other words, these references were only cited by one single paper, and were not a reference that was shared by different papers. After deletion, 488 single records remained in the dataset. Third, each reference was coded using the same code for the identical references and different codes for different references. This step revealed that in the data set there were 190 different references that were cited by at least two different papers. The fourth step was to consider that the same authors and author teams might have written several IJREE papers. A number of authors have published more than one paper in the IJREE. That one and the same author would use more or less a comparable set of references when writing different papers seems reasonable. Yet, this would mean that their references would appear several times in our list. Hence, at this stage the differentiation into different IJREE papers was changed into differentiate different authors/author teams. Fifth, only those references that were cited by minimum four different authors or author teams remained in the data set. This reduced the number of relevant references to 15. Sixth, the number of different authors or author teams citing each reference was counted and used as an indicator of its relevance. This indicator ranges from 4 up to 8 different authors or author teams citing one reference. Note: ** = These articles were published within the IJREE. Italics = This article was the introduction to a Special Issue, which was circulated amongst the authors of the different Special Issue papers.
The result is depicted in Table 1 . Most commonly extended education researchers referred to the work by Eccles and Gootman (2002) on 'Community Programs to Promote Youth Development'. Also common books are 'Mind in Society' (Vygotsky, 1978) and 'La Clase Mágica' (Vásquez 2002) . Other common references are the meta-analysis of after-school programs that seek to promote personal and social skills in children and adolescents by Durlak, Weissberg, & Pachan (2010) and the analysis of the impact of after-school programs that promote personal and social skills by Durlak & Weissberg (2007) . The literature review indicated 'The Fifth Dimension' (Cole & Distributed Literacy Consortium, 2006) , the 'Pedagogy of the Oppressed' (Freire, 1970) , and the 'Situated Learning' (Lave & Wenger (1991) as being of importance, too. The edited book by Ecarius, Klieme, Stecher, & Woods (2013) on 'Extended Education -an International Perspective' is also in the list of relevant records. Within this book, particularly the chapter written by Fischer & Klieme (2013) was referenced separately by different authors/author teams, too. Other important topics were school-age educare in Sweden (Klerfelt & Haglund, 2014) , Kunskapsmöjligheter i svenska fritidshem (Knowledge opportunities in Swedish school-age educare centres; Saar, Löfdahl, & Hjalmarsson, 2012) , psychology of positive youth development (Larson, 2000) , out-of-school-time programs (Lauer et al., 2006) , and practitioner's use of research (Kielblock & Monsen, 2016) . The topic of this short paper was 'recommended readings in extended education', and we presented a number of fifteen references that has been referenced by different researchers, whose research was published within the IJREE. The 'recommendation' was not supposed to mean that these references are of any major importance per se. Yet, we wanted to demonstrate that there are particular references that were used by different authors. Hence, we suggest examining these references critically in future investigations, and asking the question, what each of them might contribute to a deeper and shared understanding of extended education.
